Across School PLD 6th September

This session will focus on using stories or the story
behind a picture to ignite curiosity. It links to the
curriculum framework for “DO” Identifying and
exploring historical relationships. We will be showing
how a story can be used to hooR, engage, provoke, and
deepen understanding about history. Stories can be a
launch pad to learning, and from the interest sparked
in them, deeper questioning and inquiries can emerge.
The “KNOW" we will draw on is Culture and Identity, how
the past shapes who we are, and how stories are woven
into our identities.

ThinRing of stories as Christians, we have God’s big
story that gives meaning and purpose to all stories
within history. As mentioned before, our distinction as a
faith based community means our outcomes should be
deeper and richer. Questions to ponder on before the
day are “How does our faith inform interpreting
historical & cultural stories?’, “Do we create a narrative
about the past (Rnowingly or not) that is what we want
it to be, rather than what it is?”
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Aotearoa New Zealand's

Histories

Me tiro whakamuri, kia anga whakamua.
If we want to shape Aotearoa New Zealand's future, start with our past.




OVERVIEW: Stories from Aotearoa

There are three main goals for today

1) To explore Aotearoa’s histories through pictures and the
story behind the picture.

2) Togrow in our own personal journey of learning and
understanding about Aotearoa’s history and how our
faith intertwines with this.

To introduce the TGhura resource as a starting point for
learning about Culture & Identity.

From the Aotearoa NZ Histories Curriculum

Understand - Big Idea (Overview)

Year 1 - 4: Maori history is the foundational and continuous
history of Aotearoa NZ

Year 5 - 10: Relationships and connections of people across
boundaries have shaped the course of Aotearoa New Zealand’s
Histories

Know - Context (Overview)

Culture and Identity:

This context focuses on how the past shapes who we are today - our familial
links and bonds, our networks and connections, our sense of obligation, and
the stories woven into our collective and diverse identities.

Do - Inquiry Practices (Overview)

Identifying and exploring historical relationships

The construction of narratives about the past is based on the
ability to sequence events and changes and to identify historic
relationships between them and how long ago they happened.
Depending on who is telling the story, the same story can be told
in different ways.

CEN Kahui Ako PLD 6 September

OVERVIEW - ALL YEAR LEVELS

Upon Arrival 3pm

Drinks and snacks available for teachers, allow 10 minutes for chat and
re-connection, and late arrivals.

Organise the teachers into groups (mixed schools) in a creative way.
Welcome & Warm Up 3:10pm

Welcome the group, give an overview of the afternoon. Share that the next
PLD will be on Discerning the Past (Term 4). These are are linked to “DO”
Critical Inquiry Practices, and will be aligned with a Big Idea (Understand)
and relevant context (Know).

Talk about the Understand, Know and Do we are covering today. LinR this to
stories - they are everywhere! Aotearoa’s History could be viewed as a
collection of stories that overlap, intertwine and feed each other. Easy for our
tamariki to relate to - stories are their life!

Do the “What's the story?” warm up.

Activities 3.30 - 3.45pm

Watch the video. The video is for us as teachers to think about our personal
journey into the history of Aotearoa. Questions for teachers to think about
while they are watching are on the slide with the video. After the videos, in
small groups discuss these questions and share with the larger group.
Story Activities 3:45 - 4.30pm

Introduce the TGhura resource. Explain that the stories/resources were
sparked from the age appropriate Tuhura resource and can be found online
in the ANZH Histories page.

Complete your age group activities.

Wrap Up 4.30pm

To finish off, introduce the Kahui ARo website. Show the teachers where the
resources for the Term 2 and Term 3 PLD are located.

Finishing by 4.45pm at the latest.




Warm Up Activity

In groups, teachers create their own short narrative (like a fable) based on the characters they are
given. They should try to include a moral to their tale, and it must be set in Aotearoa. They then
tell their story to the larger group.

Purpose: Groups will be given the same characters, (don't tell them this), but will probably create a
different story around them. Groups may choose different antagonists, heroes, and may or may
not follow the general stereotype of a bird, insect or tree, but change it. When listening to the
stories, identify the differences.

The difference in the stories that they will find is the link to the “DO” for each age group about
understanding how other people might tell, or interpret stories differently - even with the same
characters.

If all groups have told the same or similar stories, or follow the usual stereotypes, challenge them
as to why this has happened - do we have ingrained patterns of thinking or understanding about
certain things? How would the story have been different if told by a different character?

MDO"

Year 1 & 2: Retell a story from the past and talk about how other people might tell it differently.

Year 3 & 4: Retell a story from the past and talk about how other people might tell it differently.

Year 5 & 6: Construct an historical sequence of related events and changes and say how other
people might construct the sequence differently.

Year 7 & 8: Construct a narrative of cause and effect that shows relationships between events... recognise
that others might interpret these relationships differently.

Year 9 & 10: Construct a narrative of cause and effect that shows relationships between events...
recognise that others might interpret these relationships differently.




Warm Up Activity - Year 9 & 10
Characters

Kumara

Wahine

Kea

Kahikatea berries




Year 7 - 10 teachers

Land of the Long White Cloud | Episode 3 -
Recognising Racism | RNZ



http://www.youtube.com/watch?v=plPIzLXj8bE

Year 7 - 10 teachers

Discussion Point - digging deeper

Land of the Long White Cloud | Episode 3 -
Recognising Racism | RNZ

“We haven't moved on since the arrival of Cook. We are still
colonising, we are still not partners”. Do you believe
Europeans are still colonising? As Christians, should we be
more open to partnering with Maori and honoring the
Treaty of Waitangi?

What do you think of the phrase “recovering racist™? Is it
possible that everyone is either racist or a recovering racist?
What does it mean to be anti-racist?

After Andrew's first experience on a Marae, his reflection was
“Why have | never been in this world, why have | never
looked? His conclusion was that his ignorance about Te Ao
Maori was racism. What are your thoughts on this?

What is your definition of systemic racism?

What are your thoughts about the fact that only the Maori
seat in the council can be petitioned to be removed?

As Christians, we have a restorative God - we have all
experienced this with Him. Where does Christianity sit with
restoring the balance between Maori and Pakeha, and
stamping out racism for you?

On the next slide the discussion questions are written in a table that
can easily be printed out and cut up for each small group to discuss.



http://www.youtube.com/watch?v=plPIzLXj8bE

Year 7 - 10 teachers

Discussion Point - digging deeper
Land of the Long White Cloud | Episode 3 -
Recognising Racism | RNZ

“We haven't moved on since the arrival of Cook. We are still colonising, we are still not partners”.
Do you believe Europeans are still colonising? As Christians, should we be more open to partnering with Maori
and honoring the Treaty of Waitangi?

What do you think of the phrase “recovering racist”? Is it possible that everyone is either racist or a recovering
racist? What does it mean to be anti-racist?

After Andrew’s first experience on a Marae, his reflection was “Why have | never been in this world, why have |
never looRed? His conclusion was that his ignorance about Te Ao Maori was racism. What are your thoughts on
this?

What is your definition of systemic racism?

What are your thoughts about the fact that only the Maori seat in the council can be petitioned to be removed?

As Christians, we have a restorative God - we have all experienced this with Him. Where does Christianity sit with
restoring the balance between Maori and Pakeha, and stamping out racism for you?
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Our changing identities

Aotearoa New Zealand's

Histories

Me tiro whakamuri, kia anga whakamua.

If we want to shape Aotearoa New Zealand'’s future, start with our past. f'( <

Tuhura

A resource created by the ministry of education for
teachers, specifically for the teaching of
Whakapapa me te Whanaungatanga “KNOW -
Culture and Identity”.

Today’s activities are taken from TUhura, they can
be used to engage tamariki in exploring history
using critical thinking, and easily linked and
integrated into learning in other curriculum areas.

The resources are easily accessible on the Aotearoa

NZ Histories website, and are accompanied with
teacher notes and slideshows.

Link to Aotearoa NZ Histories website



https://aotearoahistories.education.govt.nz/resources

WHAKAPAPA ME TE WHANAUNGATANGA — CULTURE AND IDENTITY Technical Support

Contested Identities
YEARS 9-10 Teacher Support Material

Using Tuhura The Historical Prompts

Curriculum links to Aotearoa Engaging with a prompt
New Zealand’s histories Use the eight historical prompts to discover, explore, research, and

See how the collection relates to the Aotearoa New respond.
Zealand'’s histories curriculum content. :
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Supporting diverse learners y
Find out how the collection supports the needs of
all akonga.

Using the collection
Find out how to use the collection to engage akonga with
Aotearoa New Zealand's histories.

Creating your own collection ‘
Create your own set of slides to reflect what +
akonga have learnt. /
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https://docs.google.com/presentation/d/10mbLj63dycVZGlGa9FPUprgmSIO2MUgMmOiZGzcDqok/present?slide=id.p
https://docs.google.com/presentation/d/10mbLj63dycVZGlGa9FPUprgmSIO2MUgMmOiZGzcDqok/present?slide=id.p
https://docs.google.com/presentation/d/10mbLj63dycVZGlGa9FPUprgmSIO2MUgMmOiZGzcDqok/present?slide=id.p
https://docs.google.com/presentation/d/10mbLj63dycVZGlGa9FPUprgmSIO2MUgMmOiZGzcDqok/copy
https://docs.google.com/presentation/d/10mbLj63dycVZGlGa9FPUprgmSIO2MUgMmOiZGzcDqok/copy
https://docs.google.com/presentation/d/10mbLj63dycVZGlGa9FPUprgmSIO2MUgMmOiZGzcDqok/copy
https://docs.google.com/presentation/d/10mbLj63dycVZGlGa9FPUprgmSIO2MUgMmOiZGzcDqok/copy
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https://drive.google.com/file/d/15v02UyLRXu6nIRJ6UsS1M4UUswaiuwB4/
https://docs.google.com/document/d/1M7CieQDTKOUNW1gGey2PkcU49fE1Fm0C38ovTowTs2w/export?format=pdf
https://docs.google.com/document/d/1M7CieQDTKOUNW1gGey2PkcU49fE1Fm0C38ovTowTs2w/view
https://docs.google.com/document/d/1M7CieQDTKOUNW1gGey2PkcU49fE1Fm0C38ovTowTs2w/view
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Curriculum links to Aotearoa New Zealand's histories

The eight items in this collection are historical prompts relating to the context of Whakapapa me te Whanaungatanga.
The discover-explore-research-respond sequence will support akonga to think critically as they explore culture and
identity and develop their understanding of the big ideas. Akonga can then use their learning to develop their own

collection.

Understand
Big ideas

Through building knowledge about contexts
and drawing on inquiry practices, | have a broader and
deeper understanding that:

e Maori history is the foundational and continuous
history of Aotearoa New Zealand.

e colonisation and its consequences have been
central to Aotearoa New Zealand histories for the
past 200 years.

e the course of Aotearoa New Zealand's histories
has been shaped by the use and misuse of power

e relationships and connections between people
and across boundaries have shaped the course of
Aotearoa New Zealand's histories.

Understand

The big ideas of Aotearoa
New Zealand's histories

Know

National, rohe, and local contexts S efrgif iRt atiald

Do
Thinking critically about the past
and Interpreting stories about it

Know
Contexts

For the national context whakapapa me te whanaungatanga:
culture and identity, | know the following:

Since the mid-nineteenth century, immigration practices and
laws have shaped Aotearoa New Zealand's population and
sought to realise dominant cultural ideals and economic ends,
including via Chinese goldminers, Indian and Scandinavian
labourers, and Pacific workers.

Maori as tangata whenua were excluded from these cultural
ideals, which they experienced as colonising and assimilating.

At different times, various groups have been marginalised in
Aotearoa New Zealand. These groups have sought to remedy
injustices associated with immigration policies and practices
(e.g., through the Disability Action Group, the Polynesian
Panthers, and petitions to governments). Governments have
sometimes acknowledged these injustices (e.g., through the
poll tax apology and the apology for the dawn raids).

Aotearoa New Zealand's participation in international conflicts
over time reflects our changing view of our country’s place in
the world and our identity. Our remembrance of these
conflicts and our honouring of those involved has evolved
over time (e.g., the Crown apologised to Vietnam War
veterans and their families for the way their service was not
recognised).

Do

Inquiry practices

In my learning in Aotearoa New Zealand's histories,
| can:

e construct a narrative of cause and effect that
shows relationships between events. By
comparing examples over time, | can identify
continuity or changes in the relationships. | can
recognise that others might interpret these
relationships differently

e use historical sources with differing perspectives
and contrary views (including those that challenge
my own interpretation), giving deliberate attention
to matauranga Maori sources. | can recognise
that the sources available may not capture and
fairly represent the diversity of people’s
experiences

e make informed ethical judgements about people’s
actions in the past, basing them on historical
evidence and giving careful consideration to the
complex predicaments people faced, what they
knew and expected, the attitudes and values of
the times, and my own attitudes and values.
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Poll tax certificate

Understand / Know / Do Discover Explore Research Respond Background reading Co||e¥i|§:vs|ides

Discover

Use the discovery questions to support akonga to analyse the historical prompt.

The prompt SLIDE 1

Discovery questions
-> What do you learn from the text on this certificate?
-> What information is missing? Why might that be?

-> What further questions do you have about it? Where could
you find this information?



https://docs.google.com/presentation/d/1a7RRCCjKOT9Y_4Gujcjr1HN52V3HooUAtl3RG8uHOSM/present?slide=id.p
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https://docs.google.com/presentation/d/1M7s9Tv6MVCtfEiMLpu6cFAicqYWW3ZrmtQxqv0VfhQo/present#slide=id.ge7bf1b35f3_0_23

Poll tax certificate

Understand / Know / Do Discover Explore Research Respond Background reading Coueé{ilfryvsndes

Research

Akonga could use the following questions for independent research. Alternatively,
they could write their own research questions.

See the ELL G [« B2 EETs[13Te] for materials that provide extra information.

Support akonga to follow the [N ls[NIgA Il (=] from the Aotearoa New
Zealand Histories Curriculum content.

. => What are some other settlement and migration stories of Chinese New
Zealanders? What primary sources could we consult to learn more about
the histories of the Chinese community in Aotearoa New Zealand?

- As well as the poll tax, a number of other discriminatory laws against
Chinese were created. What were these laws and when were they
abolished? What were the effects of these laws on Chinese New
Zealanders?

-> What actions by individuals or groups led to the government's apology for
the poll tax? How did different groups respond to the apology?
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https://docs.google.com/presentation/d/1M7s9Tv6MVCtfEiMLpu6cFAicqYWW3ZrmtQxqv0VfhQo/present#slide=id.ge7bf1b35f3_0_23

Poll tax certificate

Understand / Know / Do Discover Explore Research Respond Background reading Coueé{ilfrwsndes

Respond
Create a history road that shows the key events that have shaped o
the experiences of Chinese New Zealanders from the Poll tax certificate:
mid-nineteenth century to the present day. Remind akonga to
include the experience of these New Zealanders during the N
COVID-19 pandemic. T

Te Kiwanatanga
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https://docs.google.com/document/d/1sOtPK4tTx3buecjgQz0t0SsT0IpofEoCNB0L2FGlX48/view
https://docs.google.com/document/d/1sOtPK4tTx3buecjgQz0t0SsT0IpofEoCNB0L2FGlX48/copy
https://docs.google.com/document/d/1sOtPK4tTx3buecjgQz0t0SsT0IpofEoCNB0L2FGlX48/copy
#
https://docs.google.com/presentation/d/1M7s9Tv6MVCtfEiMLpu6cFAicqYWW3ZrmtQxqv0VfhQo/present#slide=id.ge7bf1b35f3_0_23

isible Thinking Routines to use with picture prompts

CORE VISIBLE THINKING ROUTINES

from www.visiblethinkingpz.org

UNDERSTANDING VISIBLE THINKING ROUTINES

from www viniblathinkingpz.org

What Makes You Say That Interpratation with Justification Routine Connect Extend Challenge

A routing for connecting new i0eas 10 oo
knowlaage
. CONNECT: How are the idess and informaticn pressnted CONNECTED to what you aleady
This routine helps you describe what you see or know and asks you kvewd? The reuting helos you make connections
to build exglanations. It promotes evidential reasoning (evidence- EXTEND: \What new dsas did you get thet EXTENDED cr pushed your tninking n new m:;f“ new ideas ;‘2’ gmg‘;"gf £
T i c i h drections? b s T st el
Inwfnaféetgtmsol?m Dfsﬁfzioll wdgfssgumdt:l;rr?ﬁ :;'»Jand CHALLENGE: What s stll CHALLENGING cr confusing for you T gat your mind aroundf? What | 609009 questions, puzzies and diiculies
, ages y aa questions, wondsrings or puzzes do you now have?

. What's going on?
. What do you see thal mzkes you say that?

&s you reflact on what you are Baming.

multiple perspectives.

Think Puzzle Explore

. What do you think you know abour this topic?
. What questions or puzzles do you have?
. How can you explore this topic?

A routine that sets the stage for degper inquity

To help you connect to priar knowledge, to stimutate cunosity and to
lay the groundwork for inciapandent inquiry.

Think Pair Share

. Pose a question o olhers.

. Ask them to take a few minutes of thinking tima.
. Pair by tuming ‘o a nesrby leamer

. Pair's then share thoughts.

A routing for active reasoning and explanation

This routine encourages you o think about something, such as a
problem, question o topic, and then articulate your thoughts. The
routineg promotes understanding through active reasoning and
explanaton. Because you & listening to and sharing ideas, Think Par
Share encourages you 1o understand multiple perspecives.

Layers

Each Layer Conssts of 4 RBassbie Bements %0 Seek Out and ldentfy n the Work
Narrative: The stary, the Back of e story, The other o hdden story, fie message

Aesthetic: Ths apped fwhat puls you in7), the reward or taka away, the skilimastery of tha

@St on dgoy, the new/dilerent/unusual
Mechanical: Techriqua, Form/structurs, Methods, Symbalsm
Dynamic: Suprise, Tersion, Emotion and Mowement
Connections: To ciher wors (in and cut of the medumigense), 1o nistery, to onasel, 1o
the artist's othar works or personal He.

A route for stiuctuning analysis of oreative
wavks

To ientity powerful questions Hiaf can
gJda ingury and despan owr
understanding, we reed questions that are
bath generative (Ihat 1@ us scmewhenal
and genune (that we care sbout), Ths
Foutie HEES you 0ok at The GUesTions you
rave generated. maybe though anoter
routine such as Think-Puzde-Explome or
Sen-Think-Woncer, and identify which o
MOSt worth investigaing,

Circle of Viewpoints

Brainstorm a list of different parspectives and then use this script
skeleton to explore each one:
1. 1am thinking of ... the topic... From the point of view
of ... the viewpaint you've chosen
2. lIthink ... describe the topic from your viewpoint. Be an actor
- take cn the character of your viewpaint
3. A question | have from this viewpoint is .. aska
question from this viewpoint

Wrap up: Whal new idsas do you have about 1ne lopic thal you
didn't have before? What new questions do you have?

A routine for exploring diverse perspectives

This reutine nelps you consder different and diverse perspectives
nvoived In and around a topic. Understanding that people may think
and fee’ differently abcut things is a key aspect of the Faimess Ideal,

Headlines

Sum up and capture the essence of an evertt, idza. conospt or topic. i you were to
write a headline for this topic or issue right now that captured the most

important aspect that should be remembered, what would that headline be?
Probe how your ideas of what 18 most imporiant and central 1o the topic being explored
rave changod ouer 1o How has your headline based on today's

changed
discussion? How does it differ from what you would have said yesterday?

A muting for captuing essence

Tris routne helps you capture the core o
haart of the matter being studied or
discussed, 1 also can invalve you in

summing things up and caming to somea
tertatve conclusions,

| used to think... Now | think...

Remind yourself of the topic you want to consider. It
oould be the deal itsell--faimess, truth, understanding, or
creativity--or it could te the unit you are studyng. White a response
using each of the sentence stems:

+ lused to think...

*  But now, | think...

A routing for reflecting on how and why our thinking has changed

This routine helps you te reflect on your thirking about a tepic or issue
and explore how and why that thinking has changed. It can be usaful
in consolidating new leaming as you Identify your new
understandings, opinions, and beliefs. By examiring and expraning
now and whiy your thinking has changed, you are developing your
reasoning abiities and recognising cause and effect relationshics.

Question Starts

Brainstorm a ist of at isast 12 questions about the topic, conoept or obiect. Use these
quastion-starts 10 help you thirk of ineresting questions:
Why.

How woud @ be difierent £..7
What are the reasons, ,?
Suppose that,.. 7

Whatif...7

Whatif we knew., ?

What s the puposa of .7
What would change £..7

Review ths brainstcomed st and star the questions that seem most Interesting. Then, select

one ar moee of the stared questions 1o deouss for a few moments

Reflect \What naw O=as do you have about the topic, conoept or object that you dion't have

bedore?

A rowtine for creating thought-ovovoking
questions

This reutine provides you with the
cpportunity to practios deveioping good
questions that provoke thinking and inguiry
Into & topio. k alzo nelps you branstom lots
of different Kinds of questions about a topic
The purpose of asking deep and inersstng
QUESIoNS is 10 get at the complesdty and
depth of a Wapic. The purpose of
branstorming varied guestions sbout &
fepic is to get & the breadth, and mully
dmensonaity of atopic,

See Think Wonder

1. What do you see?
2. What do you think about that?
3. What dees it make you wonder?

A routine for exploring woriks of art and other intevesting things

This routing encourages you to make careful chservations and
thoughtful interpretations. It helps stimulate curiosity and sets the
stage for inquiry.

Question Sorts

ndividuall or as & group bralnstorm a largs sat of questons on the topic and write each
question cn post it notes or note cards,

. Craate 8 horizontal cortinuum using masking tape on the table or draw ons cn the whits

board. This horizortal axis wil represent generativity, that is, how Ikely the guestion is to
Qencrate engagerment, insight. creativi action, deeper understanding, and new
posshilties. As a group, discuss and pace each quastion on tha herzontal ine

Create 8 vertical continuum (2ds) bisecting $ harizontal axs. Tris Ine represscts now
Qeruing, that is, how much we care about nvestigating t, the Gueston s, As a greup,
discuss and place each question by mowng e pest note up or down an the vertical

A routing for Gentiang powertul Questions
to guice nauvy and degpen understandng

To identify powerful questions hal can
Q0 Inguiry and deepen o
understanding. we reed questions that are
Both generative (that tae us somewhens]
and genune {that we care abaut), Ths
routine halps you lock at the questions you
rave generated, Mayde through anoter
routine euch as Think-Puzze-Explore or
Sea-Think-Wondar, and identify which ae
MOst worth imvestigating,

Compass Points

E = Excited Wnat exctes you abous this idea or proposiion? What's
the upside?

W = Worrisome '\at tio you find worrisome about this idea or
proposition? Whal's the downside?

N = Need to Know What else do you need 1o know or fnd cul
ahout this idea or proposition? What additiona’ information would help
you to evaluale things?

S = Stance or Suggestion for Moving Forward \/nat i your
current stance or ocinion on the Idea or progasiton? How might you
move forward in your evaluation of this idea or proposition?

A routing for examining propositons

‘To help you flesh out an idea or proposition and eventualy evaluate it.




m = In my learning in Aotearoa New Zealand'’s
ACtIVIty 1 histories, | can:
* construct a narrative of cause and effect
- that shows relationships between events.
ISCUSS e en By comparing examples over time, |

can identify continuity or changes in

the relationships. | can recognise that
others might interpret these relationships
differently

There are 4 Options, participants choose the event they think is the most
important.

Each corner of the room represents one of the events, participants stand in the
appropriate corner, and must defend their choice to the other corners. They can move
corners during the defense if they hear another explanation that inspires them to move.

As it is teachers doing this - encourage them to pretend they are students and go to
different corners so the discussion is fuller. (Even if it’s not their preferred corner).



Activity 1 Options - which is the most important event?

EVENT OPTIONS FROM TIMELINE

1866 - The first 12 Chinese miners arrive to work in Otago after being
recruited by the Dunedin Chamber of Commerce

1881 - The New Zealand Government imposes a Poll Tax of £10 in order to
restrict Chinese immgration.

1944 - Government repeals the Poll Tax

2002 - The Government issues an apology to the Chinese Government for
the suffering that the Poll Tax had caused



Activity 2

From the timeline discuss and choose the six most important
dates and add them to the comic strip including the dates.
The must be drawn into the boxes in a logical order so you

could connect them with arrows if you like.
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Timeline - Page 1

Timeline of Chinese Migration in New Zealand

1842 - Wong Ahpoo Hock Ting (Appo Hockton) first Chinese man settled in Nelson after he jumped ship there
1852 - Appo Hockton is naturalised (granted British Citizenship)

1853 - Edward Gibbon-Wakefield plans to bring in Chinese migrant workers to work as servants and manual
workers but has to drop his plans due to opposition

1866 - The first 12 Chinese miners arrive to work in Otago after being recruited by the Dunedin Chamber of
Commerce

1869 - Over 2000 Chinese men are working in New Zealand or “New Gold Mountain” as they would call it
1881 - The New Zealand Government imposes a Poll Tax of £10 in order to restrict Chinese immgration.
1896 - The Poll Tax is raised to £100

1905 - Joe Kum Yung, an elderly former miner, is murdered on Haining Street by Lionel Terry. His motive was to
simply draw attention to the alleged dangers of Chinese immigration.

1907 - All Chinese arrivals needed to pass an English reading test



Timeline - Page 2

Timeline of Chinese Migration in New Zealand - continued

1920 - Entry to New Zealand was by permit only

1926 - Permanent Residency was denied

1934 - Chinese Poll Tax is waived by the Minister of Commerce

1936 - Elderly Chinese are allowed to file for a pension

1939 - Wives and children of Chinese immigrants granted entry into New Zealand with refugee status due to war in China
1941 - A federation of Chinese Growers is formed to assist in the war effort

1944 - Government repeals the Poll Tax

1960s - most Chinese immigrant families are becoming very assimilated into New Zealand culture

1987 - Immigration policy change allowed for immigrants from China and other countries to immigrate easier

1990s - A revival of Chinese cultural practices and heritage due to new Chinese immigrants into New Zealand

2002 - The Government issues an apology to the Chinese Government for the suffering that the Poll Tax had caused
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Activity 3

Read the articles and use the Compare and
Contrast Thinking Tool to identify continuity and
changes in historical relationships over time.
Compare attitudes towards Chinese New
Zealanders in the 1850-1950s and in the 2000s
onwards.

Do
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OPEN COMPARE AND CONTRAST

. How are they similar?
. How are they different?
. What similarities and differences seem

significant?

. What categories or patterns do you see

in the significant similarities and
differences?

. What interpretation or conclusion is

suggested by the significant similarities
and differences?
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Article 1

Link to the Chinese Question from Past Papers

THE CHINESE QUESTION.

(Per Press Association).
- DUNEDIN, July 24

The Garrison Hall was filled to-night
with an enthusiastic anti-Chinese audi-
ence, when Mr. W. A. Lloyd, agent of
the Anti-Chinese League, gave an ad-
dress on the matter.

A wire was read from the Premier as
follows :—““My sympathies are entirely
with the cause you support. My views
or. this question are, I presume, well
known, for both" in Parliament and out
I have consistently advocated the ex-
clusion from the colony of people whose
admission might make for the deterior-
ation of our race. Unfortunately the
imposition of a poll tax has not been
successful 1m preventing the influx of
Chinese. It 1s very. necessary in the
best interests of the “colony that fur-
ther restrictions should ba impozed, and
‘it is the intention of the Government
to intreduce legislation to remedy the
oxisting state of things. A high edu-
cational test is proposed, and this with

THE CHINESE QUESTION.

WANGANUI CHRONICLE, VOLUME L, ISSUE 12131, 26
JULY 1907, PAGE 5

Using This Item

NZME is the copyright owner for the Wanganui Chronicle. You can reproduce
in-copyright material from this newspaper for non-commercial use under a
Creative Commons Attribution-NonCommercial-ShareAlike 4.0 International
licence (CC BY-NC-SA 4.0). This newspaper is not available for commercial
use without the consent of NZME. For advice on reproduction of out-of-
copyright material from this newspaper, please refer to the Copyright guide.


https://paperspast.natlib.govt.nz/newspapers/WC19070726.2.51?end_date=12-06-1911&items_per_page=10&query=chinese+poll+tax&snippet=true&start_date=12-06-1844&type=ARTICLE%2cILLUSTRATION

Article 2

Link to "The Yellow Peril" Article on Past Papers

c b e ﬁ e r a I ¢ : The Herald PUBLISHED EVERY

PUBLISHED EVERY EVENING.

TIIURSDAY, MARCH 7, 1907.

THE YELLOW PERIL.

A New Zealand Auti-Asiatic League
has been formed in Masterton. Its
object is to approach the Govern-
ment from time to time on atters
affecting anti-Asiatic legislation. It
proposes to have the poll tax ou
Chinese increased to £1000 per head,
and to ask the Government to
bring down an Asiatic Deportation
Bill during the coming session.
Most people will come to the con-
clusion that hoth proposals are too
drastic altogether.  If the Chiuese
are undesirable—and we do not say
they are desirable—they should be

EVENING. THURSDAY, MARCH 7,
1907. THE YELLOW PERIL.

PAHIATUA HERALD, VOLUME XIlIl, ISSUE 2602, 7
MARCH 1907, PAGE 4

Using This Item

NZME is the copyright owner for the Pahiatua Herald. You can reproduce in-
copyright material from this newspaper for non-commercial use under a
Creative Commons Attribution-NonCommercial-ShareAlike 4.0 International
licence (CC BY-NC-SA 4.0). This newspaper is not available for commercial
use without the consent of NZME. For advice on reproduction of out-of-
copyright material from this newspaper, please refer to the Copyright guide.


https://paperspast.natlib.govt.nz/newspapers/PAHH19070307.2.15?end_date=12-06-1911&items_per_page=10&page=6&query=chinese+poll+tax&snippet=true&start_date=12-06-1844&type=ARTICLE%2cILLUSTRATION

Article 3

The rise of Asian hate crimes is growing in America with the White House introducing new measures to
stop it.

“The woman said some very racist things, calling us a....... and
pointing the middle finger at us,” says Jenny Chiang.


https://www.stuff.co.nz/national/300273376/the-detail-antiasian-sentiment-in-nz

The New Zealand CUrriculum

M)

How can we
integrate our
learning into
other ANZH/Social
curriculum Science
areas?




